HANCOCK‑SOUTH MADISON JOINT SERVICES
GUIDELINES FOR USE OF BEHAVIOR MODIFIERS
Behavior management as defined here refers to a system of positive or negative reinforcers/consequences which may be used by school personnel to assist students in (1) acquiring desirable behavior or (2) changing behavior that has already been acquired that is socially undesirable or self‑defeating.  The programs designed to modify behavior should emphasize the development of desirable and adaptive behaviors rather than merely the elimination or suppression of undesirable behavior.  Whenever possible, positive reinforcers should be used to help the student develop appropriate behavior.

Goals relative to behavior management, like other aspects of a child's individual educational program, must reflect evaluation and decision by the Case Conference Committee.  When aversive consequences are utilized in behavior management, they must be designed so that the least restrictive means of management is employed.  Special attention must be directed to the rights of the child.  The guidelines below are to be used in developing behavior management procedures.

GENERAL GUIDELINES FOR BEHAVIOR MANAGEMENT:
1.
Classroom/school rules should be clearly stated and the student should be told in advance the consequences for inappropriate behavior.

2.
Differential positive reinforcement should be provided for the demonstration of appropriate behavior.

3.
When any form of punishment or aversive consequence is employed as a behavior modifier, it should be the least restrictive possible for the student.

4.
The management program should be one of "progressive discipline" by employing milder techniques first.

5.
The techniques or consequences used should be appropriate to the behavior being targeted for modification.

6.
When a child requires behavior management procedures, which differ from those employed with the class as a whole, those procedures should be a part of the student's Individual Educational Program (I.E.P.)

7.
Corporal punishment should be used only as a last resort, and if used, should be in accordance with the school's policies.

GUIDELINES FOR THE USE OF "TIME‑OUT"
The isolation of a student within the classroom to an area where he/she is removed from participation or reinforcement is referred to as "Time‑out."  Time‑out should be distinguished from arrangements to reduce stimuli which may be made to help a student achieve more effectively in the classroom. Time‑out areas in the classroom may be specified for use as a behavior modifier in accordance with the guidelines for behavior management stated previously.  The time‑out area should allow for continuous visual and auditory monitoring by the teacher or assistant, and the student should only be confined to the time‑out area for a minimal period of time.

GUIDELINES FOR THE USE OF SECLUSION
The removal of a student from the classroom to an isolation area is referred to as "seclusion."  Seclusion should only be used as a last resort after milder forms of management have proven ineffective and then only in accordance with school policy.  The use of seclusion should be reserved only for cases where the student is so physically strong and behaviorally resistive that the well being of that student, other students, or staff is jeopardized by the student's presence in the classroom.  The following guidelines should be followed when seclusion is used as a management technique.

1.
The behavior management program should be a part of the student's Individual Educational Program (I.E.P.) which is developed by a Case Conference Committee.

2.
When a behavior management program is developed which includes the use of seclusion, it is recommended that the student's I.E.P. be carefully examined for appropriateness.  This review is encouraged because the need for this type of behavioral intervention could indicate that behavioral objectives, techniques, or other factors effecting the learning environment are not appropriately matched with the student's needs and behaviors.

3.
The behaviors that will result in seclusion should be explicitly stated.  The statement should also identify the reinforcing situations that are maintaining the behavior.

4.
The teacher should have documentation that other techniques have proven ineffective in suppressing the inappropriate behavior.

5.
The teacher should formulate a concise, written statement of procedures to be followed when placing a student in seclusion.

6.
The room/area for isolation to be used for seclusion should be free of objects and fixtures with which children could hard themselves; be properly lighted and ventilated; and be at least six by six feet in size.  There should be means for monitoring all portions of the area‑‑both visually and auditorially‑‑and the room or isolation area should not be locked.

7.
A staff members must be assigned to the seclusion area so that continuous monitoring can occur.

8.
The student should be confined to the room or isolation area only until he/she is calm and otherwise indicates responsiveness to social interaction.  If the student cannot be returned to the classroom within thirty minutes, other arrangements such as having the student go to the office or be sent home should be initiated.

9.
Records should be kept of each occasion when seclusion is used.  The records should include:

a.
Student's name

b.
A detailed account of the circumstances surrounding the episode and placement in seclusion.

c.
The time of day the student was placed in and released form seclusion.

d.
The total time in seclusion.

e.
The student's behavior in seclusion.

f.
The student's behavior after being released from seclusion.

10.
Differential reinforcement of more appropriate behavior must be included to accompany the use of seclusion.

